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Language socialisation and language learning
How important is social context when considering language learning? When comparing cognitive and sociocultural approaches, the former still form the considerable bulk of research into SLA (Zuengler & Miller, 2006; Dörnyei, 2009) . Nevertheless, several approaches that attempt to account for second language learning from a social perspective have more recently been developed, including those working with Vygotskian sociocultural theory (Lantolf, 2000) and language socialisation (Ochs, 1996) . The present study draws on work in language socialisation, specifically that of Ochs (1988 Ochs ( , 1996 , and also functionally/socially oriented discourse analysis (e.g., Halliday, 1989; Gee, 2011 Gee, , 2012 to enable learners to achieve their communicative goals through effective manipulation of the social context through discursive choices. It approaches language acquisition in terms of 'the systematic relationship between the social environment on the one hand, and the functional organisation of language on the other' (Halliday, 1989, p. 11) and prioritises a sociocultural perspective in the language classroom. As such, while this study contrasts with others explored in the present volume in that it does not draw directly on dynamic systems theory, it shares with DST an interest with change over time (see Dörnyei, 2009, p. 111) , an acknowledgement of the importance of social and environmental factors, and views language 'not as a collection of rules and target forms to be acquired, but rather a by-product of communicative processes' (Ellis cited in Dörnyei, 2009, p. 104) .
'Language socialisation' is defined by Zuengler and Miller (2006, p. 40) thus:
Whether at home, in the classroom, at work, or in any number of other environments, language learners are embedded in and learn to become competent participants in culturally, socially, and politically shaped communicative contexts. The linguistic forms used in these contexts and their social significance affect how learners come to understand and use language.
In other words, learning takes place in particular contexts of use, which in turn influence the language used and its appropriateness; learning the socially informed constraints and opportunities of particular situations is seen as fundamental to successful acquisition. Ochs (1996, p. 407) in a similar vein argues that 'the acquisition of language and the acquisition of social and cultural competence are developmentally not independent processes, nor is one process a prerequisite of the other', thus problematising the predominant assumption in SLA research that the cognitive is primary. She then goes on to argue that students of language acquisition have to navigate both the linguistic and discursive as well as the social and cultural systems that generate meaning in communities. Arguing for the importance of speaking as a means of socialising students and other 'novices' into certain linguistic practices, Ochs relates the process of language socialisation 'to the capacity of language practices to index socio-cultural information ' (p. 409) . Practices here are understood as socially organised actions and processes that give meaning to language: without shared practices, language cannot have meaning (Gee, 2011) . Indexicality denotes the way a linguistic item or feature has become conventionally associated through continued use with certain social actions or identities, and invokes those social dimensions when used.
Language is in a reflexive relationship with the (social) context, an awareness of which can be highly empowering for learners in a variety of situations. As Ochs states:
Language socialisation is potent in the sense that, once novices understand that language has a constitutive potential, they have a semiotic tool not only for constructing a world that abides by historically achieved conventions but also for transcending that world to create alternative worlds for other interlocutors to ratify or challenge ... Language socialisation is potent in that it is our human medium for cultural continuity and change. (1996, p. 431) 
